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CIVIC ENGAGEMENT IN FORMING THE SOLIDARITY GENERATION OF
MODERN STUDENTS

Abstract. The paper focuses on the theoretical analysis of the specifics of civic engagement in
educating the solidarity generation of university students. The purpose of the article is to explore the features
of civic engagement in fostering a generation of university students grounded in solidarity. The general
objectives for achieving this aim were: 1) to study and identify the essence of the notion “solidarity
generation”; 2) to highlight the concept of solidarity as a pedagogical category; 3) to analyze civic
engagement as an effective method of interpersonal interaction in forming the solidarity generation of
students. The study employed the following theoretical methods: analysis and synthesis to formulate the
foundational propositions of the article; and examination and systematization of primary sources on the
topic under study.

The essence of the notion “solidarity generation” is highlighted. The concept of solidarity as a
pedagogical category, which encompasses interaction, friendly intentions, and moral and ethical
obligations, is covered. The modern generation of students is considered to be the solidarity generation,
encouraged by their deep concern for each other, their interconnectedness in today’s changing,
interdependent world, and their striving for a common goal: unity and social justice. The civic engagement
as an effective method of interpersonal interaction in forming the solidarity generation of students is
analyzed. Civic engagement of students is viewed as their active and confident involvement in the activities
of communities at the local, state and global levels for the general public benefit as a whole and for the
development of solidary relationships in particular. Civic engagement refers to civic and/or political actions
contextualized in different settings (e.g., campus or community, national or global, and online), encouraging
young people, representatives of the solidarity generation, to further proactive participation in the life of the
community, the state, etc., increases their knowledge about a certain community and its problems, makes
them more tolerant and sympathetic to others. In this context, solidarity becomes a need for the development
of effective subject-to-subject interaction in today’s higher education, and it is based on the unification of
such concepts as common interests, interconnectedness, unanimity, interdependence, joint responsibility,
providing for the pooling of resources and opportunities for all actors to achieve common goals while
maintaining the interests of each and every subject in balance with public interests.

Keywords: civic engagement, subject-to-subject interaction, proactive behavior, solidarity, solidarity
generation, students.
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Introduction. Today, in the conditions of Russia’s military aggression against Ukraine, one
of the key aspects of building values in our country is the unity of society and the solidarity of all its
citizens. Therefore, understanding the concept of solidarity, its main characteristics and spheres of
implementation, particularly in higher education, is highly topical to Ukrainian society. In this
regard, the role of this paper is difficult to overestimate, as a result of which the study of solidarity

as an attempt to fill the gaps in our limited perception of the surrounding world ensures human
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cohesion in the face of open uncertainty of both the present and the future, which leads to active
interdependence among modern people, who share this uncertainty, and then solidarity becomes a
support for them. So, solidarity is not just an emotional need, but a practical requirement to
encourage interpersonal relationships between people. In this context, solidarity becomes a need for
the development of effective subject-to-subject interaction in today’s higher education, and it is
based on the unification of such concepts as common interests, interconnectedness, unanimity,
interdependence, joint responsibility, providing for the pooling of resources and opportunities for all
actors to achieve common goals while maintaining the interests of each subject in balance with
public interests. This multifaceted phenomenon under study involves moral, political and socio-
cultural elements, which in turn are supported by one or another organizational infrastructure and its
institutional factors, in our research — institutions of higher education.

Various issues on the concept of solidarity in the academic context of a higher education
institution have been studied by: C. Balik, D. Sharon, S. Kelishek and N. Tabak, (solidarity of
students); A. Burgess-Proctor, G. Cassano, D. Condron, H. Lyons and G. Sanders (solidarity and its
impact on effective strategies for improving students’ written works); J. Bieliauskait¢ and
N. Valaviciené (the formation of students’ solidarity and culture of academic integrity); B. Maley
(student solidarity in cases of academically dishonest behavior); J. Moroz and O. Swabovski
(academic solidarity); D. Robbins (solidarity and social inclusion); F. Rodriguez (methods for the
development of solidarity skills and their impact on student learning productivity) and others.

Aim and tasks. The aim of the article was to study the specifics of civic engagement in
educating the solidarity generation of university students. The overall objectives with a view to
achieving the established goal were as follows: 1) to study and identify the essence of the notion
“solidarity generation”; 2) to highlight the concept of solidarity as a pedagogical category; 3) to
analyze civic engagement as an effective method of interpersonal interaction in forming the
solidarity generation of students.

Research methods. In the paper, the following theoretical methods were exploited: analysis
and synthesis — to formulate the initial provisions of the paper; study and systematization of primary
sources on the issue under study.

Research results. The concept of “generation” is being developed quite actively in modern
scientific and pedagogical discourse [4], based on the ideas of Karl Mannheim [12] on the
formation of generational consciousness due to the common experience of historical trauma, and the
thoughts of Pierre Bourdieu [1] about social and cultural shifts as results of intergenerational
struggle for resources. Modern scholars consider the term “generation” highly relevant to
understanding societal changes and challenges. It is in relation to young people who experience

particularly meaningful events during the period of their youth that figurative constructs-labels of
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the generation category are most often used, capturing the general, significant feature of socio-
cultural changes. Such names as generation “X”, “Y”, “NET” and others are exploited to describe
various aspects of the socio-cultural experience of today’s youth. Overall, generational theory
provides a cyclical perspective from which to gain insight into societal shifts and patterns, and it
highlights how the current generation of young people is at the forefront of shaping the future.

It is common knowledge that the terrorist attacks of September 11, 2001, in the USA led to
the formation of a new generation, the so-called “September generation,” which challenges the
cultural hegemony of the sixties generation. J. Edmunds and B. Turner argue that not classes but
generations have formed modern cultural, intellectual, and political thinking [4, p. 118]. Millennials
or Generation Y, also known as digital natives, were replaced by Generation Z (born after 1996),
whose representatives are also called Zoomers, Coronials, or Quarantines. The post-millennial
Generation Z is defined by its digital status and is characterized by its belief in equality and non-
discrimination in all spheres of society. Unlike their predecessors, representatives of this generation
are considered more active in defending their rights, protecting the environment, and solving gun
control issues. At the same time, the distinguishing feature of the postmillennials was that they had
to inherit a strong economy with record-low unemployment. However, the events of 2020 made
their adjustments, and now, as America’s most diverse generation in history, postmillennial Zs are
the most adaptable to survive. According to the collective opinion of the team of researchers led by
Judith Torney-Purta, professor of human development and affiliate professor of public affairs of the
University of Maryland (USA), the current generation, since the formation of the United States as a
state, is one of the most interested in the prosperity and preservation of democracy, as evidenced by
the increase in the number of young people who are involved in different types of civic and socially
significant activities [15, p. 6]. Today, most young people participate in one or another social
activity after graduating from a higher education institution. This is determined by the readiness of
young people as members of a democratic society for conscious and responsible activity for the
benefit of the community, which gives them the opportunity to set and solve tasks that have no
analogues in the experience of past generations.

The diversity of the rising Generation Z goes beyond ethnic identity; it includes gender
identity and diversity, the fight against xenophobia, and issues that cut across all socio-economic
strata of society. Postmillennials pay a lot of attention to the formation of their “I”, but not
according to the model “I-I”, but “I and others as a whole”. At the same time, while national
solidarity is still important, today there are a lot of calls for solidarity that is transnational and
cosmopolitan [9; 10]. These calls for cosmopolitan solidarity are based on a growing awareness that
constant global challenges, such as environmental degradation, can only be solved by crossing

national borders [4].
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In view of all the abovementioned reasons, the U.S. educational researcher Timothy Law
Snyder [14], Ph.D., president of Loyola Marymount University, has coined the term the “solidarity
generation” to name the young people of Generation Z, encouraged by their deep concern for each
other, their interconnectedness in today’s changing interdependent world and striving for a common
goal, for unity and social justice. The concept “solidarity” in that term, unlike, for example, a
subculture, refers to a special type of communication carried out through shared meaningful ideas,
as well as by the intuitive trust of individuals in a group with which they are connected by
something more than age, style or common leisure. Solidarity is a unity (of a group or class) that
generates and/or is based on common interests, goals, and standards. When people are united, it is
difficult to separate them. It is impossible to influence one part of the group without affecting the
interests of another part: there is a relationship between them, even interdependence [14]. For the
group to be cohesive and share common values, the concept of active engagement is very important.
After all, joint activity is the core of relationships in a group. For the generation Z, solidarity
generation, unity and joint activities aimed at the common good are extremely important. In
addition, the core principles of this cohort of young people (such as: diversity, caring for each other,
interaction) contribute to the long-term impact of their proactive behavior for the good of the
sustainable society. The significant tasks, which are solved jointly on a voluntary basis, is a defining
feature of the modern solidarity generation.

Considering the aforementioned, it should be emphasized that understanding the concept of
solidarity as a pedagogical category encompasses interaction, friendly intentions and moral and
ethical obligations [3; 8]. Solidarity is relational; it requires conscious attention to interpersonal
relationships and dynamic interpersonal interactions that produce similarities and differences that
animate those relationships. Such relational attention is not simply a general awareness of how
relationships shape individuals as personalities but rather an active engagement based on a critical
attitude. In this regard, solidary relations involve certain transformations, which cause moral and
ethical obligations grounded on reciprocity and consent. Solidarity without consent or reciprocity
risks not just defeat but the perpetuation of oppressive conditions and undermining relationships
and actions that underpin solidarity. Honneth views solidarity as “an interactive relationship in
which subjects mutually sympathize with their various different ways of life because, among
themselves, they esteem each other symmetrically”, while solidarity in society is achieved when
“every member of a society is in a position to esteem himself or herself” [11, p. 128-129]. Given
his thought of people respecting each other “symmetrically”, the scholar refers to a situation in
which people consider each other in the light of values that allow the abilities and characteristics of
the other to appear meaningful to shared practice, thereby inspiring genuine concern for the other

person, rather than simply showing passive tolerance.
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Therefore, civic engagement promotes the development of solidarity relationships,
encompassing the socially significant activities aimed at solving some social issues and
transforming the surrounding reality based on constant interaction of the educational institution and
the nearest social space. Civic engagement of university students ensures their successful
integration into society through their proactive behavior (refers to taking control of a situation and
making early changes, rather than adjusting to a situation or waiting for something to happen), as
well as the development of their values, attitudes, and skills that contribute to both personal and
social well-being. This involves: at the personal level — improving one’s own moral behavior and
managing it; at the social level — developing the skills of productive interpersonal interaction.

Because of the abovementioned, students’ civic engagement embraces their active and
confident involvement in the activities of communities at the local, state and global levels for the
general public benefit as a whole and for the development of solidary relationships in particular.
The civic engagement of modern students as a solidarity generation is an activity aimed at changing
society for the better and improving the process of acquiring integrated knowledge and the
formation of skills, values, and motivation necessary to achieve that goal [15, p. 36].

Civic engagement can operate at any community level and in any community context
(including higher education as a context for the age group under study). The level of participation
can range from awareness to influence. Three levels of civic participation are singled out: decision-
making, impact, and participation in community life [13].

The decision-making area focuses on active participation that directly leads to implementing
a policy or practice for a community or an individual or group within that community. This area
covers participation in organizational governance and voting [13].

The impact area focuses on actions to inform and influence any or all spheres of community
functioning. This area includes: participation in public debates (including participation through
social networks); participation in public demonstrations of support or protest (including “virtual”
participation through, for example, online petitions); development of proposals for specific actions;
selective purchase of products under ethical beliefs regarding the method of their production (i.e.,
ethical consumption); recognition of corruption [7; 13; 16].

Community participation is based on strengthening ties among community members for the
ultimate benefit of that community. It can involve volunteering, participating in the work of public
organizations, and gathering information. In particular, volunteering as a form of civic engagement
plays an important role in developing the students’ solidarity, generating community awareness, and
integration into communities outside the university [13; 16]. Additionally, graduates who volunteer
at university are more likely to volunteer later in life than their peers who do not volunteer during

their studies. Volunteering has been found to boost self-esteem, make mental health more
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manageable, improve relationships with other people, and encourage healthier lifestyles.
Volunteering also contributes to successful graduate employment later on [6].

Therefore, civic engagement contributes to improving the quality of life in society with the
help of both political and non-political measures [5, p. 6]. In other words, civic engagement can
take different forms of active and conscious activities in the civic life of one’s community (e.g.,
involvement in public actions, volunteering or performing socially significant activities, community
problem-solving, etc.).

Discussion. The results obtained are in good agreement with the studies by G. Brewis,
Z. Conn, S. Fernandez and A. O’Boyle [2], H. Brunkhorst [3], A. Ellis Paine, S. McKay, D. Moro
[6], S. Fedorenko and Yu. Sharanova [7], R. Gaztambide-Fernandez and A. Matute [8]. One of the
conditions for the formation of the solidarity generation is the development of social contacts
through civic engagement as a conscious socially significant activity aimed at the well-being of the
civic life of communities, as well as acquiring a set of knowledge, skills, values and motivation
necessary for making a difference with a view to successful life in the 21st century. It also
contributes to the effective setting of common goals and guidelines and adaptation to new
conditions of a rapidly changing socio-cultural environment.

Our theoretical study contributes to the continuing discussions on the issue of solidarity in
the educational environment of a modern university.

Conclusion. Considering all the aforementioned, we can summarize that the theory of
generations provides a cyclical perspective to gain insight into societal shifts and patterns. Modern
Generation Z called the solidarity generation, sets and solves tasks analogous to past generations’
experiences. The solidarity generation of university students manifests their proactive behavior,
which presupposes taking control of a situation and making early changes rather than adjusting to a
situation or waiting for something to happen. The generation under study is defined by their ability
to be effectively and confidently involved in the activities of communities at the local, state, and
global levels for the general public benefit. Civic engagement promotes the development of
solidarity generation, encompassing the socially significant activities aimed at solving some social
issues and transforming the surrounding reality based on constant interaction of the educational
institution and the nearest social space. Civic engagement refers to civic and/or political actions
contextualized in different settings (e.g., campus or community, national or global, and online).
This encourages young people as representatives of the solidarity generation to further proactive
participation in the community, the state, etc., increases their knowledge about society and its
problems, and makes them more tolerant and sympathetic to others. In this context, solidarity
becomes a need for the development of effective subject-to-subject interaction in today’s higher

education, and it is based on the unification of such concepts as common interests,
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interconnectedness, unanimity, interdependence, joint responsibility, providing for the pooling of
resources and opportunities for all actors to achieve common goals while maintaining the interests
of every subject in balance with public interests.

The scope for further research encompasses studying the specifics of creating a favorable
educational environment in a modern university for developing the personality potential of students

as representatives of the solidarity generation.
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I'POMAJAHCBKA 3AJTYYEHICTD Y ®OPMYBAHHI IOKOJIITHHA
COJIIJAPHOCTI CYYACHUX CAYJAEHTIB

Anomauia. Cmamms npucesyena meopemuiHoMy aHArizy cneyuiy epoMadsiHCbKOl 3a1y4eHocmi
Y BUXO0BAHHI NOKONIHHA coai0apHocmi cmyoenmie yHigepcumemy. Memoio cmammi 0y10 Oocaioumu
0cobIUBOCHI 2POMAOSHCHKOI AKMUBHOCIE Y BUXOBAHHI CONIOAPHO20 NOKONIHHS CMYOEHMI8 YHisepcumeny.
3azanvHumu 3a80anHAMU 051 OOCACHEHHS nocmaeieHoi memu Oyau: 1) gusuumu ma GU3HAUUMU CYMHICMb
NOHAMMSA «2eHepayis CONiOapHOCmiy, 2) UCBIMAUMU NOHAMMS CONIOAPHOCHI K Neda2ociunoi Kame2opii;
3) mpoananizyéamu cpoMAOSAHCHLKY AKMUBHICMb AK epeKmueHuil mMemoo mixcocobucmicnoi 63aemoolii y
Gopmysanni conioaproi eenepayii cmyoenmis. Y pobomi euxopucmano maxi meopemuuri Memoou: aHauisy
ma cunme3y — O QOpMYNIOBAHHA BUXIOHUX NOJOMCEHb CMAMmi, GUBYEHHS MA CUCMEMamu3ayis
nepuioodicepen 3 00CHONCYBAHO20 NUMAHHSL.

Bucesimneno cymuicme nonamms «nokoninHs corioaprocmiy. Posenawymo nowasmms conioaprocmi
5K Neodazociunoi Kameeopii, Wo OXONTIOE 83AEMOO0II0, OPYICHI HAMIPU U MOPATbHO-eMUYHI 30008 SA3aHHS.
Cyuache nokoniHHa cmyO0enmis, Ha38aHe NOKOAIHHAM COAIOAPHOCMI, BUPI3HAE 2IUbOOKA mypooma 0Oun npo
00H020, 83AEMONO08 A3AHICb Y CYUACHOMY MIHAUBOMY B3AEMO3ANEHCHOMY CEIMI ma NpacHeHHs 00 CHITbHOT
Memu, EOHOCMI U coyianvHoi cnpagedausocmi. IIpoananizo8ano epomMadaHcyKy 3aayuenicms AK eqheKmugHUll
Memoo  Midncocoducmichoi 83aemolii y  (Popmy8aHHi NOKONIHHA CONIOAPHOCMI CYHYACHUX CMYOeHMIs.
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I'pomaosanceka 3anyuenicmo cmyoeHmis po3enadacmovcs AK IXHA AKMUBHA U YNe8HeHd Yuacmy ) OilIbHOCH
2poMad Ha MICYeBOMY, 0ePIHCABHOMY Ma 2100AIbHOMY PIBHAX 3A0JIA 342dlbHO20 CYCHIIbHO2O Olaza 3a2aiom
ma po36UMKY CONIOAPHUX 83AEMUH 30Kpema. I pomadcvka 3anyueHicmes nepedbaiac 2pomaosancvki ma/abo
noaimuyHi Oitl, KOHMEKCMYANI308aHI 8 PIZHUX Cepedosuax (HanpuKiaod, YHIBepCUMemcbKoOMy KAMAYCI 4u
2pomadi, Ha HAYIOHATILHOMY YU 2100ALHOMY PIGHAX, O(hialiH Ma OHIAUH), CHOHYKAIOYU MOIOOUX TH00el —
npeoCmasHuKi6 NOKONIHHA CONIOAPHOCME — 00 NOOANbULOL AKMUBHOI YYACMi 8 dHCUmMmi epomMaou, 0epiucasu
MOWo, POUWUPIOE IXHI 3HAHHA NPO NESHy epomady ma ii npobaemu, pooumsv ix Oiibul MOIEPAHMHUMU U
YYHHUMU 00 THWUX TTo0el. Y ybomy KoHmexkcmi conioapHicms cmae HeoOXIOHICMIO PO3BUMKY eeKmUsHol
cy0 ’ekm-cy0’ekmHoi 83a€mM00ii 8 cyuacHill euwiti wKoli, 6A3yIOUUCh HA KOMNIEKCHOM)Y NOEOHAHHI MAKUX
NOHAMb, SK CRIIbHI THMEpecu, 63dEMONO8 SA3AHICMb, O0OHOCAUHICMb, 63AEMO3ANEHCHICMb, CHLIbHA
8i0nogioanvuicms, nepeddoayaodu 06 €OHAHHA pecypcie | Modxcaugocmell ycix cy6’ekmie Ok 00CASHEHHS
CRINbHUX Yinell 3a 30epexcenHs iHmepecié KOHCHO20 cyb ekma 8 6aNanCi i3 CYCRIIbHUMU IHmepecami.

Knwuosi cnosa: zcpomaosncoka 3anyyenicmv, cy0’€km-cy0d €KmHA  83A€MO0IS, NPOAKMUBHA
no6ediHKd, CONIOAPHICMb, NOKOIHHA COIOAPHOCMI, CHYOEeHmU.
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