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Svitlana Fedorenko 

Theoretical basis of the global education  

in the USA 

Over the past decades, many countries around the world, 

including Ukraine, have been experiencing an intensification of 

sociocultural, economic and technological changes, which are to 

some extent a consequence of the rapid and uneven wave of 

globalization. Global flows of goods, ideas and services are 

increasing, and the activity of people in society is mostly taking 

place in a global context. Against the backdrop of unprecedented 

environmental challenges of sustainable development, people in the 

modern world are becoming increasingly interconnected. 

Technology and science are developing faster, global flows of goods, 

ideas and services are increasing, and people’s activities in society 

(such as civic participation, self-expression, social life and health) 

are increasingly taking place in a global context. Therefore, the 

growing global interdependence that characterizes our time requires 

a generation of people with global competence, who are able to 

adequately respond to the challenges of a changing modern world 

and take an active part in effectively solving global problems 

simultaneously at the local, national and global levels. This, in turn, 

necessitates a review of the goals, objectives and content of higher 

education, which determines the level of activity and 

competitiveness of society in the long term. It is young people with 

developed global competence who are able to adequately respond to 

the challenges of the changing modern world and take an active part 

in solving global problems simultaneously at the local, national and 

global levels. Therefore, it is obvious that higher education is called 

upon to form the fundamental core that will further determine the 

active life of a person in a society that develops through the 

interaction of cultures and peoples. 

Today, the implementation of globally oriented education is a key 

link in the reorganization of the higher education system of different 

countries of the world. Ukraine is no exception, where a significant 

responsibility in this regard lies with higher education institutions, 

which in their activities are guided by regulatory documents, which 
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are as follows: the “Strategy for the Development of Higher 

Education in Ukraine for 2022–2032”, Decree of the President of 

Ukraine No. 722/2019 “On the Sustainable Development Goals of 

Ukraine for the period until 2030”, Resolution of the Cabinet of 

Ministers of Ukraine on “Issues of training students and 

postgraduates, internships of scientific and scientific-pedagogical 

workers in leading higher educational institutions and scientific 

institutions abroad” No. 411 dated 13.04.2011, “Concept for the 

development of civic education in Ukraine” (2022), “Concepts of 

national-patriotic education in the education system of Ukraine” 

(2022), and others [1]. In particular, one of the strategic goals for the 

development of higher education in Ukraine for 2022–2032, in 

accordance with the strategy approved by the Cabinet of Ministers of 

Ukraine on February 23, 2022, is the internationalization of 

Ukrainian higher education, which provides for a number of such 

steps, such as: introduction of the best foreign educational experience 

in Ukraine; dynamic growth in the number of foreign students in 

Ukraine; adaptation of graduates of higher education institutions to 

life and work in a multicultural environment; increase in the number 

of international educational and scientific cooperation projects; 

integration of scientific and scientific and pedagogical workers into 

the global academic community [2]. 

Given the above, studying the pedagogical experience of the 

United States in the field of forming global competence of 

undergraduate students is timely. The key feature of American higher 

education is a comprehensive approach to the formation of global 

competence of students with almost 50 years of experience, which is 

due to: 

- the US focus on maintaining leadership positions in the 

international arena in the 21st century, which is supported by a 

number of legislative decisions (such as: the National Defense 

Education Act, 1958, the US Department of Education report 

“Succeeding Globally through International Education and 

Engagement” (2012), the Committee for Economic Development 

program (2006) “Education for Global Leadership: The Importance 

of International Studies and Foreign Language Education for U.S. 

Economic and National Security ang many others); 
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- the need to increase the competitiveness of the US specialists in 

the global labor market; 

- the need to support social justice in a multicultural American 

society. 

The formation of global competence of higher education students 

contributes not only to the development of such important skills as 

critical thinking, lifelong learning, intercultural interaction, 

information literacy, etc., but also to the study of the challenges of 

modern society, the search for ways to solve real problems of their 

community, region and the world as a whole. This strengthens the 

ability of students to take an active part in public life and to influence 

processes not only within the local community, state but also at the 

global level, which is fundamental in becoming a responsible citizen 

of the world. 

As is known, the USA was one of the first countries that, back in 

the 50s of the 20th century, identified the importance of multicultural 

education, and with it the study of foreign languages. After all, the 

greatest concerns of American educators were related to the lack of 

interest of American students in studying a foreign language, which 

made American specialists inferior to European ones [17, p. 8]. At 

the same time, the global component of multicultural education has 

become urgent since then. This was accompanied by a chain of 

historical events that occurred after World War II, among which was 

the constant competition with the Soviet Union for international 

leadership. It was this competition that forced the American 

government to reconsider educational goals and adopt the National 

Defense Education Act, 1958. The law recognized the need for the 

nation to confront serious challenges in many areas, including the 

training of scientists, the production of military power, and the 

awareness of US citizens in the field of international relations, 

namely, the acquisition of knowledge of geography and the mastery 

of foreign languages [15]. Later, Robert Hanvey’s seminal 1975 

document “An Attainable Global Perspective” called on educators to 

develop in young people a forward-looking understanding of the 

state of the planet, cross-cultural awareness, knowledge of global 

dynamics, and an awareness of the impact of the choices people 

make today on the lives of future generations, which together form 
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global awareness [1; 4]. 

All of the above contributed to the emergence of an international 

education initiative known as global competence, which was first 

noted in a 1988 report published by the Council on International 

Educational Exchange (https://www.ciee.org/). This publication, 

known in international education circles as the “Magna Charta” of 

the global competence concept, called on U.S. universities to send 

students on exchange programs to universities abroad where 

American citizens were not the overwhelming majority and where 

English was not the dominant language. The report also suggested 

that students travel abroad for three months or more, especially to 

countries where Americans do not typically travel [18]. 

Since the publication of the Council on International Educational 

Exchange report in 1988, various American and European scholars, 

as well as educational organizations, began to offer their own 

interpretations of the term “global competence” and their own vision 

of the set of necessary knowledge, skills, attitudes and values needed 

to become a global citizen. Thus, later, in 1996, R. Lambert, 

American researcher in the educational sphere [19], who is 

considered by many to be the father of the educational initiative to 

develop global competence, defines a globally competent person as a 

person who: has knowledge of current events; can empathize with 

others, demonstrating approval and maintaining a positive attitude; 

has a certain level of proficiency in a foreign language in order to 

successfully perform intercultural tasks; is able to understand the 

value of other cultures of the world. 

Including R. Lambert, other American educators and researchers 

in the field of global education – W. Brustein [10] and M. Nussbaum 

[25] – have taken up the call for the creation of a curriculum in 

higher education that certifies students as globally competent, 

globally experienced citizens. For example, according to William 

Brustein [10], director of the University Center for International 

Studies at the University of Pittsburgh, global competence is defined 

as the ability to communicate effectively across cultural and 

linguistic boundaries and to focus on issues that transcend cultures 

and continents. Dimensions that contribute to global competence 

include: the ability to work effectively in diverse international 
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settings, awareness of the main trends of global change and the 

problems that arise in connection with such change, knowledge of 

global organizations and business activities, the ability to 

communicate effectively across intercultural and linguistic 

boundaries, and the personal ability to adapt to diverse cultures [10]. 

However, it is worth noting that both W. Brustein [10] and M. 

Nussbaum [25], assistant dean of international student services at 

Boston College and developer of the Global Qualification program, 

note that all their scientific developments of global competence are 

based only on perceived trends in society and student interests, but 

are devoid of the scientific basis of longitudinal research. And only 

at the beginning of the 21st century. scientific works based on a 

long-term study of this problem begin to appear (for example, the 

study by K. Curran [12] and the transnational management company 

Swiss Consulting Group (https://www.theswissconsulting.com/eng/) 

[31]). Thus, the latter in its international report on the development 

of global competence for 2002 defines this competence as the ability 

of an individual or team to parachute into any country and complete 

the tasks assigned there, respecting cultural differences [31, p. 4]. 

This report also outlines the strategies necessary for the formation of 

global competence, namely: intercultural communication; effective 

two-way communication; diverse leadership; systematic exchange of 

best practices; development of learning strategies at the global level 

[31, p. 5-6]. 

The Stanley Foundation, now known as the Stanley Center for 

Peace and Security (https://stanleycenter.org/), which supports 

research related to global education, believes that global competence 

includes: awareness of the complexity of today's interconnected 

world, conflict management, the inevitability of change, and the 

interconnectedness of people and their environment. And globally 

competent citizens realize that they have an impact on the world and 

that the world affects them, recognizing their ability to make choices 

that will affect the future and taking such responsibility. Thus, 

twenty-three representatives of community colleges and government 

agencies met at a conference convened in 1996 by the Stanley 

Foundation and the American Council on International Intercultural 

Education (ACIIE (https://www.americancouncils.org/)). The 

https://www.theswissconsulting.com/eng/
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conference, entitled “Educating for a Global Community: A 

Framework for Community Colleges”, sought to define the term 

“globally competent learner.” After several days of debate using the 

Delphi method (a group-thinking technique that attempts to reach 

consensus on a proposition by analyzing the opinions of individual 

experts using a series (called “rounds”) of structured questionnaires), 

participants defined a globally competent learner as someone who 

understands the interconnectedness of peoples and systems, has a 

general knowledge of history and world events, is respectful of and 

able to interact with different cultural values and attitudes, and 

sincerely celebrates the richness and benefits of the world’s cultural 

diversity. Recommendations for institutional requirements included: 

reference to global education in each institution’s mission statement; 

revision of accreditation criteria to recognize the importance of 

developing global competence; developing a comprehensive 

educational program for the development of global competence and 

providing support for such educational initiatives [18, p. 279-280]. 

Another major event that influenced the development of global 

education in the United States occurred at the beginning of the 21st 

century. On January 21, 2000, the Carnegie Corporation of New 

York (https://www.carnegie.org/), a charitable foundation established 

by Andrew Carnegie in 1911 to support educational programs 

throughout the United States and the world, held a meeting with 

representatives of associations, organizations, agencies, and 

foundations interested in deepening Americans' knowledge of the 

world through global education. This meeting discussed a number of 

important issues aimed at reforming American education and 

creating an educational model that would encompass the study of 

global problems and challenges, different cultures of the world, and 

the relationships between them, while remaining flexible enough to 

respond in a timely manner to the rapid pace of global change. The 

participants of this meeting came to the conclusion that despite the 

world leadership of the USA in many economic, political and social 

aspects, the global popularity of its culture in the world, the openness 

and diversity of American society, the country is very vulnerable to 

international and global changes [6]. Understanding the place of the 

individual in such a world and comprehending the cultural, social, 
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political and economic norms of this world was a challenge for 

education at the beginning of the 21st century. According to the 

concept of the Association of American Colleges and Universities 

“Shared future: Global Learning and Liberal Education” (2001), 

developed within the framework of the educational project “Liberal 

Education and Global Citizenship: the Arts of Democracy”, liberal 

education in the 21st century. undergraduate education should 

provide students with the knowledge and commitment to be socially 

responsible citizens in a diverse democracy and an increasingly 

interconnected world [16]. The developers of this concept are 

convinced that global education helps students: 

- to acquire a deep comparative knowledge of the peoples and 

problems of the world; 

- to explore the historical heritage that has created the dynamics 

and tensions of the modern world; 

- to form their own identity; 

- to develop skills for intercultural interaction; 

- to maintain difficult conversations in conditions of highly 

emotional and, possibly, unpleasant differences of opinion; 

- to understand – and, possibly, rethink – democratic principles 

and practices in a global context; 

- to get opportunities to participate in practical activities to solve 

fundamental problems of local communities and, if necessary, of 

their country and the world society at large; 

- to believe that their actions and ideas will have a positive impact 

on the world in which they live [16]. 

The above-mentioned historical events launched the process of 

reforming American education, in particular, this affected the 

introduction of a global component into the curricula of higher 

education institutions. In 2015, the US Department of Education 

prepared the international strategy “Succeeding Globally through 

International Education and Engagement 2012–2016” 

(https://altalang.com/beyond-words/succeeding-globally-through-

international-education-and-engagement-u-s-department-of-

education-unveils-its-2012-16-international-strategy/). One of the 

main goals outlined in this document was related to improving the 

level of global competence of all US students. The role of foreign 
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languages in live communication, the spread of cultural 

understanding, and the role of direct intercultural interaction became 

key in the aforementioned international strategy [27, p. 61]. 

Subsequently, the National Association of Colleges & Employers 

(NACE) (www.naceweb.org) national non-profit institution 

identifies eight key competencies necessary for successful 

professional activity in the modern world, among which, in addition 

to critical thinking and the ability to solve problems (Critical 

Thinking / Problem Solving), the ability to communicate orally and 

in writing (Oral / Written Communications), the ability to work in a 

team and cooperate (Teamwork / Collaboration), the ability to 

interact with digital technologies (Digital Technology), the ability to 

lead (Leadership), the ability to manage professionally (Career 

Management), the ability to behave ethically in the professional 

sphere (Work Ethic), we find global citizenship and the ability to 

communicate effectively interculturally (Global Citizenship 

/Intercultural Fluency), which indicates the importance of the global 

competence formed in young people in the labor market. In general, 

the latter of these competencies involve respectful treatment of 

people of different cultures, races, religions, ages, etc., based on 

openness and inclusion [23]. Most researchers in the field of 

American higher education argue that the concept of global 

competence is a multidimensional construct [13; 18]. This 

multidimensional feature leads to the question of how many 

dimensions it covers. Some educators [1; 4] argue that the 

pedagogical phenomenon under study includes four planes – 

knowledge, skills, attitudes and values. However, other scholars note 

that it consists of three elements, namely: substantive knowledge, 

perceptual understanding and intercultural communication [27] or 

knowledge, skills and attitudes [18]. For example, the National 

Education Association (NEA (https://www.nea.org/)), founded in 

Philadelphia (Pennsylvania, USA) in 1857, identifies four basic 

components of a person’s global competence, namely [23, p. 1]: 

- international awareness. This component includes knowledge 

and understanding of world history, socio-economic and political 

systems, and various global events. It helps to form in students an 

understanding that events of local and national importance can have 
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international weight. Thus, an individual begins to realize that any 

human actions can affect others even beyond the borders of teir own 

country; 

- appreciation of cultural diversity. This component combines the 

ability to know, understand, and appreciate people from other 

cultures with the ability to recognize the existence of other, different 

points of view on pressing world problems. Awareness and 

appreciation of cross-cultural differences, and the willingness to 

accept them, provide the opportunity to enter into effective and 

mutually respectful cross-cultural relationships; 

- proficiency in foreign languages. The ability to understand, 

read, write and speak more than one language significantly improves 

cross-cultural communication skills. Knowledge of foreign 

languages opens the door to understanding other cultures and people 

who speak these languages; 

- skills to increase competitiveness (сompetitive skills). In order 

to be able to compete in the modern global labor market in general 

and in various areas of their lives in particular, students need a 

significant amount of knowledge about international issues, as well 

as the formation of certain cognitive skills and creativity. After all, 

students who have acquired thorough knowledge of economics, 

understanding of social and technological processes occurring 

around the world, increase their competitiveness in the global labor 

market. 

Therefore, given the numerous educational initiatives within 

global education in US higher education and through the theoretical 

analysis of academic sources we can draw the conclusion that the 

formation of global competence is one of the main concepts in the 

educational philosophy of the United States. 

A critical analysis of the scholarly sources [6; 14; 15] allowed us 

to assert that among American educators, students, politicians and 

the population as a whole, there is a constantly growing level of 

awareness that education must respond to the global paradigm in the 

dynamics of its changes. In particular, students must be prepared in 

such a way as to be ready to function effectively in a world where 

global interconnection and global problems come to the fore. That is 

why the concept of global competence has been an extremely 
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relevant topic of research among American scholars for over fifty 

years. At the same time, according to the US educator 

D. Deardorff [13], it is difficult to give a single definition of this 

pedagogical phenomenon, since it is still developing. Therefore, in 

the scientific and pedagogical literature there is still no single 

generally accepted definition of the term “global competence”. 

Depending on the academic discipline and pedagogical approach, the 

terminological basis of the studied pedagogical phenomenon 

includes, but is not limited to, such concepts as: 

- global citizenship – a personal characteristic that defines people 

of the world as global citizens based on their joint, collective search 

for ways to solve global problems, including climate change, 

economic inequality, etc. [21]; 

- transnational citizenship – implies the presence of political roots 

in two or more countries in accordance with a certain life experience 

[20, p. 3]; 

- cosmopolitan citizenship – characterizes a citizen of the world 

who recognizes the entire planet as his homeland, and not one 

country [21]. 

In addition to the abovementioned conceptual typology, it was 

established that the studied pedagogical phenomenon of global 

competence is distinguished by the following three main approaches 

to its interpretation, such as: 

1) approach based on intercultural competence; 

2) approach based on global consciousness; 

3) approach based on global socially significant activity. 

Let us consider each of the identified approaches in more detail. 

According to the approach based on intercultural competence, 

global competence is interpreted as the ability to interact with 

representatives of different cultures, to master various intercultural 

skills and knowledge. This approach highlights the importance of 

intercultural competence for successful living in a global world in 

general and for the formation of global competence in particular. 

Since this approach is based on intercultural competence, we 

consider it a logical step to focus on this concept. To do this, first of 

all, it is worth turning to the scholarly achievements of D. Deardorff 

and her model of intercultural competence. The model presented by 
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the researcher is depicted in the form of a pyramid and is an 

illustration of the definition she gives to intercultural competence. In 

her works, D. Deardorff characterizes intercultural competence as the 

ability to communicate effectively and appropriately in intercultural 

situations, relying on one’s own intercultural knowledge, skills and 

attitudes [13]. 

The model of intercultural competence developed by 

D. Deardorff [13] contains two main levels – external and internal. 

To achieve the desired external result, which is reflected in the 

definition given above, it is necessary to have all the components, 

starting with the attitude towards different cultures, namely respect 

(valuing other cultures, cultural diversity), openness (towards 

intercultural learning and towards people from other cultures, 

refraining from judgments) and curiosity towards cultural diversity 

(showing tolerance for ambiguity and uncertainty). The American 

researcher includes cultural self-knowledge, deep understanding and 

knowledge of culture (including contexts, the role and influence of 

culture, and the worldviews of others), culture-specific information 

and socio-cultural awareness as knowledge and understandings. 

Among the skills she singles out: the ability to listen, observe and 

interpret, the ability to analyze, evaluate and compare the 

information received. The two steps described above are the 

foundation for the desired internal results, which include 

adaptability, flexibility, empathy and interethnic worldview. Thus, 

Deardorff sees intercultural competence as a process in which people 

build genuine relationships by “observing, listening and asking those 

from different backgrounds to teach, share and engage in dialogue” 

[13, p. xiii]. 

There is also an opinion that the main idea of intercultural 

competence is to be open to the possibilities of other people, 

languages and cultures and, therefore, to be able to communicate 

across borders; to see the relationships between cultures, to 

adequately perceive cultural differences and to overcome them. An 

important component of intercultural competence is critical cultural 

awareness, which is seen as the ability to critically evaluate the 

perspectives, actions and products of human activity in one’s own 

and other cultures of the world, the ability to feel and act at home in 
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the world [34, p. 296-298]. 

American educator B. Peterson sees intercultural competence as 

the ability to build a line of behavior, applying skills and qualities 

that correspond to the cultural values and worldviews of the people 

with whom one interacts [29, p. 89]. However, as far as the 

educational sphere is concerned, this researcher prefers the term 

“cultural intelligence” to “(inter)cultural competence”, since 

intelligence defines a higher goal that “may foresee some deeper 

thoughts and wiser actions” [29, p. 88]. As Ukrainian researcher of 

the US higher education Fedorenko notes, “American scholars are 

unanimous in their understanding of cultural intelligence as the 

ability of an individual to successfully interact with representatives 

of other cultures, understand their behavioral strategies, and 

demonstrate adequate behavior in another cultural environment. 

Developed cultural intelligence enables a person to function 

effectively and achieve significant results in different cultural 

contexts” [3, p. 76-77]. 

It is the above-mentioned ideas about intercultural competence 

that are traced today in various definitions of global competence. For 

example, C. Olson and K. Kroeger [26], having conducted a survey 

of the scientific, pedagogical and administrative staff of the 

University of New Jersey City in order to establish the relationship 

between global competence and intercultural sensitivity, define a 

globally competent person as one who has sufficient significant 

knowledge, perception and skills of intercultural communication to 

interact effectively in a globally interdependent world. 

Consistent with the above-mentioned ideas is the statement of 

K. Curran [12], according to which global competence means a 

developed perception of other cultures and the ability to interact with 

people from other countries. This American scholar emphasizes that 

global competence is the ability to get acquainted with the world 

around us without causing a gap between the process of acquiring 

new experience and the reflection of already acquired experience 

[12]. 

Similarly, other researchers and practitioners in the educational 

field [10; 18] suggest that such skills as: cultural awareness; 

readiness and ability for intercultural communication; ability to work 
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effectively in various international environments; awareness of the 

main trends of global changes and the problems arising as a result of 

such changes; knowledge about the activities of world organizations 

and the international business sphere, etc. form the basis of global 

competence. 

We consider it necessary to note that in American pedagogical 

and psychological sources one can often find the terms “cultural 

competence” and “multicultural competence”, which in their 

formulations repeat the definition of global competence based on 

intercultural competence [5; 6; 11]. 

The approach based on global consciousness views global 

competence as the ability to understand and analyze global problems, 

such as climate change and energy security, and the ability to act to 

solve these problems. V. Boix Mansilla and H. Gardner [8] define 

global consciousness as the ability and disposition to situate oneself 

and others, objects, and situations with which one comes into 

contact, within the larger matrix of the contemporary world. Global 

mindedness, on the other hand, involves people’s ability to 

understand the world in which they live and how they fit into it, and 

their willingness to take action on global issues. Dimensions of 

global mindedness include attitudes and preferences toward cultural 

pluralism; a propensity for interconnectedness; and personal concern 

and awareness of world issues, including issues of global citizenship 

[22]. 

The International Baccalaureate (IB) (https://www.ibo.org/about-

the-ib/)) calls one of its goals the development of international or 

global thinking, which involves a view of education as one that 

values the world as the widest context for learning and (self-

)education, develops conceptual understanding of different 

disciplines and offers opportunities for inquiry, action and reflection 

[7]. 

American researcher Fernando F. Reimers, professor of the 

Practice of International Education at the Ford Foundation, Director 

of the Global Initiative for Innovative Education and the Program in 

International Education Policy at Harvard University, puts forward 

his own view on the nature of global competence, taking into account 

global consciousness, defining it as a set of knowledge and skills that 
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help people understand the flat world in which they live, the skills of 

integration across disciplinary areas to understand global affairs and 

events, and the creation of opportunities for their resolution [30, p. 

183]. 

The Global Competence Task Force, a group of leaders of 

educational organizations from different states of America, 

researchers in the psychological and pedagogical field, and 

educators, has formulated a definition of global competence taking 

into account the approach based on global consciousness, 

systematizing the fundamental works of both individual American 

researchers and organizations that have studied this topic. Thus, they 

propose to consider global competence as the ability and inclination 

to realize problems of global significance and to act to solve them. 

Globally competent individuals, according to the Global Competence 

Task Force, demonstrate awareness, curiosity, and interest in 

studying the world and its functioning. They can use grandiose ideas, 

tools, methods, and languages that are common to all disciplines 

(mathematics, literature, history, science, and the arts) to solve 

urgent problems of today. They apply all their knowledge and 

acquired experience, researching global issues, considering different 

perspectives, effectively communicating their views, and taking 

action to improve the current situation [9]. 

Obviously, the above-described interpretation of global 

competence takes into account the approach based on global 

consciousness and contains a praxeological aspect, which in a certain 

way directs us to the third approach identified in the study. 

The approach based on global socially significant activity defines 

global competence as the ability to act responsibly and effectively in 

the global world, performing socially useful activities that to some 

extent contribute to the general well-being, social justice and 

sustainable development of society. As for the latter, it involves a set 

of measures aimed at meeting current human needs while preserving 

the environment and resources in order to meet their own needs 

without harming future generations. Sustainability consists not only 

in eliminating environmental threats, but also in ensuring that 

everyone can enjoy the full range of human rights in a way that does 

not jeopardize human rights in the future (social and economic, civil 
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and political, cultural and environmental rights). 

In their interpretations of global competence, scholars, in 

accordance with this approach, go beyond intercultural relations and 

perceive a globally competent individual not only as a citizen of the 

world, but also as an active participant in social processes within the 

borders of not only one country. Here, a global citizen is someone 

who identifies himself as part of a new world community and whose 

actions contribute to the formation of values and socially significant 

practices of the world community [31]. Global competence includes 

the ability to socio-cultural activity of a citizen of a globalized world 

[3, p. 197)]. According to D. Simpson, professor at the University of 

Illinois at Chicago, civic activity has entered a new phase – global, 

diverse and inventive [32, p. 389]. The American educator argues 

that the priority agenda for teaching global dimension of civic 

activity should include such aspects as: 

1. General recognition and increased funding at the national and 

university levels for critical global citizenship education. 

2. New requirements that set a minimum level of global 

citizenship education for all young people. 

3. Strengthening civic education, including its global component, 

at all levels of education, from primary to higher education. 

4. Developing civic education programs with a mandatory global 

component in countries around the world, including both less liberal 

and more liberal countries, from autocracies to mature democracies. 

5. Developing civic engagement activities that provide genuine 

personal transformation and contribute to the well-being of 

communities. 

6. Providing scholarships for teaching civic engagement 

worldwide by promoting the publication of research on civic 

education (including its global component) in peer-reviewed journals 

and university presses. 

7. Adopting civic education as a core function of national and 

international educational associations. 

8. Making civic education a significant component of all 

educational institutions. 

9. Increasing the number of international students on U.S. college 

campuses and providing them with better opportunities to exchange 
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their ideas with local students. 

10. Developing national educational programs to train global 

civic leaders through programs such as study abroad and expanding 

the Peace Corps program, perhaps under the auspices of the United 

Nations. 

11. Adopting a new United Nations Declaration or amendment to 

the 2018 UN Youth Declaration that focuses on building global 

citizenship among youth and the need for critical education to 

encourage civic engagement worldwide [32, p. 389]. 

Thus, all the approaches outlined above to the interpretation of 

global competence are integrated in the definition of the American 

Council on Education (ACE (https://www.acenet.edu/Pages/de-

fault.aspx)), which unites approximately 1700 accredited colleges 

and universities, diploma-granting associations, and organizations 

related to higher education in the USA: global competence is the 

knowledge, skills, and attitudes that students acquire through 

completing a series of practice-oriented tasks that allow them to learn 

to understand different cultures of the world and world events, 

analyze global systems, appreciate cultural diversity, and apply the 

acquired knowledge and acquired skills in their own professional and 

civic lives [28, p. 182]. 

Therefore, taking into account the approaches to the definition of 

global competence identified on the basis of the works of the US 

scholars (1) an approach based on intercultural competence; 2) an 

approach based on global consciousness; 3) an approach based on 

global socially significant activity), we can generalize that global 

competence is a certain set of knowledge, skills, attitudes and values 

necessary for an individual to understand general international issues 

and pressing problems of the modern world, to be able to learn and 

work with people from different linguistic and cultural backgrounds, 

to be fluent in foreign languages and to be an active participant in an 

interdependent global community through civic engagement. 
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